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eSEMU
DearStudent Teacher, Cooperating Teacher, and University Consultant:

This document serves as a reference guide for student teachers, cooperating teachers, and university
consultants involvedin observing and assessing the performance of EMUstudent teachers. It should be used

when completing the form and the AssessmentStudentTeaching
form(both mid-block andfinal). It has been carefully coordinated and cross-referenced with the six program

outcomes delineated in Eastern Mennonite University’s conceptual framework. A summaryof the framework

is contained in the Student Teaching Handbook, and a copy of the cross-reference matrix is available upon
request. The assessment and reference guide has also been developed using research-based guidelines by

subject experts. It incorporates all 10 InTASC standards and all seven Virginia Teaching Performance

Standards, as well as subject-specific standards and guidelines, and encourages a performance-basedprocess

for supporting the professional growth of pre-service teachers overtime.

 

Whenusing this reference guide for observing student teachers, the guidelines should typically be interpreted

in terms of discrete instructional activities (the single lesson, project, or other activity being observed).

Depending uponthe activity being observed, it may not be appropriate to address all competencies on the

observation form each time. Feedback should focus on narrative comments and suggestions to encourage
reflection andassist the student teacherin his/her journey toward professional competence as a beginning
teacher. The anchors for each competency should be used only to help focus the nature of this feedback; student
teaching performance should not be “rated” during an observation.

Whenthis reference guide is used for mid-block and final performance assessment, the guidelines should be
interpreted more broadlyin termsofinstructional activities over time. Although narrative comments should

still focus on providing feedback for continuing professional growth as a pre-service teacher, anchors should

also be used at this time to assign a ratingfor all competencies. If a student teacher’s performance cannot be
fully described by an anchorlevel’s indicator, then you should not choose that level. Narrative comments

should always accompanyanyrating when needed to explain the rationale forthe rating,

PleaseNote: The topscore is Exceeds Expectations (EE) andis an appropriate rating for a competent in-service

teacher. In unusual situations, a highly competent student might earn this rating. By drawing the continuum
of behaviors into the realmofexcellence,it allows candidatesto see that their professional skills will and should

continue to evolve as they journeyinto their careers.

This evaluation cannot be shared with anyone outside of the university without the written consent of the student

teacher.

Wehopethat this process for assessing the performance of student teachers will be helpful to all participants

— student teachers, cooperating teachers, and university consultants alike. As always, we welcome your

comments and suggestions for further improving the preparation of Eastern Mennonite University’s teachers.

Sincerely,

RonShultz, Coordinatorof Field Placement

EMUEducation Department
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A, PROFESSIONAL KNOWLEDGEThestudentteacher...
DN= DoesNot Meet Expectations, DE=Developing Towards Expectations, ME=Meets Expectations (TARGET), EE=Exceeds
Expectations
 

A1, DEMONSTRATES AN UNDERSTANDING OF APPROPRIATE CONTENT STANDARDS(SOL/PROFESSIONAL STANDARDS).
InTASC 4n
 

 

 

    
DN inaccurately andinconsistently references the appropriate content standards.

DE references appropriate content standardsin daily plans;

M E AND... explicitly references and clearly aligns appropriate content standards with plannedactivities and assessments;

EE AND... clearly demonstrates and explains the appropriate sequencing of the content standards.
 

Questions for Reflection:
Doesthe art education student teacher

1.
2:
3.

4.
5.

Addressart SOLsin the lesson plan?
Effectively matchartists, works, skills, and techniques to the selected SOLs?
Demonstrate an understanding of appropriate/relevant content standards,including: aesthetics,art criticism,
art history, art production, and visual culture?
Articulate a rationale for the sequencing of lessons and appropriate art learning?
Develop short- and long-term art instructional units as components of a comprehensive, cumulative, and
sequential art curriculum?

 

A2, DEMONSTRATES ESSENTIAL KNOWLEDGEANDSKILLS OF SUBJECT AREA.InTASC4a,4l, 7g
 

 

 

    
DN inaccurately presents key subject matterideas andskills.

DE demonstrates accurate knowledge andskills of subject area;

M IE AND...uses representation and/or an explanation that captures key subject matter ideas and skills;

EE AND...uses multiple representations and explanations that capture key subject matter ideas andskills.
 

Questionsfor Reflection:
Doesthe art education student teacher

4.
2.

3.
4,

o
o

O
m

Clearly identify objectives of the lesson appropriately drawn from the SOLs?
Correlate questions, vocabulary,activities, challenges, and assessmentstied to the selected lesson
objectives and theme?
Apply media, techniques, and processeswith sufficient skill, confidence, and sensitivity?
Demonstrate knowledge about the useoftraditional and new practices and technologieswithin the visual
arts and art education?
Draw from traditional, popular, and contemporary artworks and ideas?
Recognizethecritical interrelationship betweenhistorical, contemporary,traditional, folk, popular, and other
cultures and genresin the studyof art?
Clearly identify the art procedures and processesto be taught/demonstrated?
Draw upon appropriate resourcestied to the lesson objectives and themesfor remediation and extension?

 

A3. DEMONSTRATESTHE LINK BETWEEN THE CONTENTAND STUDENTS’PAST AND FUTURE LEARNING EXPERIENCES
AS WELL AS RELATED SUBJECT AREAS.InTASC 4d
 

 

 

   

DN references content to NEITHERthe students’ past and future learning experiences NORrelated subject areas.

DE references content to EITHERthe students’ past and future learning experiences ORrelated subject areas.

M IE references content to BOTHthe students’ past and future learning experiences AND related subject areas;

EE AND...references contentto real world experiences and applications.  
Questionsfor Reflection:
Doesthe art education student teacher

1.
2.

3.
4.

Demonstrate an understanding of the appropriate developmentlevelof learnersin relation to selectedart learning?
Develop lesson plans based onthe diverse learnersin the class,their prior learning, and/orpre-instructional
assessmentdata?
Develop content and hands-onlearning to make authentic, real-life connections betweenart and other subjects?
Appropriately link contemporary andhistorical information, images, and artifacts with the visual culture of
the student population taught?
Identify issues, develop challenges, and draw from resourcesthatare consistent with the academic and
personal interests, backgrounds, and needsof students?

 

 

 



 

A4,Culturally Responsive Practice: DEMONSTRATES AN UNDERSTANDINGTHATDISCIPLINE CONTENTIS EVOLVING,
APPRECIATES MULTIPLE PERSPECTIVES AND RECOGNIZES THE POTENTIALFORBIAS.InTASC4b,40,4p, 4q
 

 

 

    

DN presents content without acknowledgementofalternative disciplinary perspectives.

DE purposefully presents content that acknowledgesalternative disciplinary perspectives;

M E AND... identifies the potentialof bias in their representation of the contentof the discipline and seeks to addressit;

EE AND... facilitates learners’ critical analyses of the multiple perspectives in the discipline.
 

Questions for Reflection:
Doesthe art education student teacher

S
i
p
&
N
i Articulate their own potential bias?

Identify potential bias when selecting content?
Addressbias in materials and methodsin the areasof culture, religion, socio-economicstatus, etc.?

Accesscurrent standardsof learning and ensure alignment?

Incorporate diverse art forms as valuable content?

B. ASSESSMENT OF AND FOR STUDENTLEARNINGThestudentteacher...
DN= DoesNot Meet Expectations, DE=Developing Towards Expectations, ME=Meets Expectations (TARGET), EE=Exceeds

Expectations

 

B1. SETS ACCEPTABLE, MEASURABLE, AND APPROPRIATE LEARNING OUTCOMESAND ACHIEVEMENT GOALS FOR
STUDENT LEARNING.InTASC6a,6j, 6k
 

 

 

    

DN sets unacceptable, immeasurable,or inappropriate learning outcomes and achievementgoals for studentlearning.

DE sets acceptable and appropriate learning outcomes and achievementgoalsfor studentlearning;

M AND...sets measurable learning outcomes and achievement goals for student learning ANDstates these clearly on the
E lesson plan;

EE AND...matches learning outcomes and achievementgoals to classroom assessments.
 

Questions for Reflections:
Doesthe art education student teacher

4.
2.
3.

4.

Plan assessmentstrategiesofart learning objectives as an integral part of the lesson plan?
Align assessmentswith the learning objectives of the lesson?
Create age-appropriate assessments andrubric statements tying student evidence and behaviorto
levels of achievement along a continuum to mastery of a standard?
Make knowntothe students the goals of the lesson and assessmentsstrategies?

 

 

 

 

  

B2. USES FORMAL AND INFORMAL ASSESSMENTOF LEARNING OUTCOMES.InTASC6a,6j, 6k

DN uses inappropriate formal and informal assessments that are notlinked to learning outcomes.

DE uses appropriate formal and informal assessmentsthat arelinked to learning outcomes;

M E AND...canarticulate ways formal andinformal assessments should impact future learningactivities;

EE AND...has strategies to provide studentswith effective, descriptive feedback to guidetheir progress.   
Questionsfor Reflection:
Doesthe art education student teacher

Ai

2.

3.
4

Demonstrate a repertoire of art assessmentstrategies consistent with instructional goals, teaching methods,
and student needs?
Usea rangeof formal (prescribed) andinformal (casual) assessments that are both formative and summative?
Plan for assessmentsufficient to provide information about the extent to which learning objectives have been met?
Assesshigher-orderthinking, creative and innovative solutions, and problem solving aswell as
discrete skills, knowledge, and understanding?
Givestudents feedbackin regards to assessments and progress toward learning outcomes?

 

 

 



 

B3, CHECKS FOR UNDERSTANDING TO ENHANCE STUDENTLEARNING.InTASC6e,6g,71
 

 

 

DN makesfew orno attempts to determine student comprehension AND givesstudentslittle or no feedback.

DE monitors student comprehension of content AND provides students with limited feedback.

M uses a variety of assessment techniques to monitor comprehensionof the content AND provides students with timely
E meaningful feedback.
  AND...analyzes individual and group comprehension of the content, AND givesall students substantive and specific
EE feedback.    

Questionsfor Reflection:
Doesthe art education student teacher

41. Check for understanding of art learning with the whole class?

2. Check for understandingofart learning with individual students?
3. Give frequent and meaningful feedbackto the students?
4. Use range of assessments, suchas, but notlimited to: observations,portfolios, journals, planning

matrices, writing prompts,artist statements, and discussions?

Makeadjustments to the lesson plan based on the feedbackthey receive from the students?
Develop appropriate assessment methods accommodated to meet the needsof limited English proficiency and
students with exceptionalities?

7. Make adjustmentto lesson objectives based on the results of assessmentinformation received?

O
a

 

B4. SYSTEMATICALLY GATHERS, ANALYZES, AND USES MULTIPLE DATA SOURCES BY STUDENT GROUPS AND
INDIVIDUALS TO UNDERSTAND STUDENT LEARNING.InTASC 6e,6g,6h,6k,6I, 6t, 6u
 

 

 

    

DN unableto articulate effectiveness of teaching based on studentlearning data.

DE able to articulate effectiveness of teaching based on studentlearning data;

M AND...systematically gathers, analyzes, and uses relevant data to measure learner- or group-specific trends that can
E inform instruction;

EE AND...uses disaggregated data to plan appropriate, varied methods andactivities to meet the learning outcomes with

specific attention to students within gap groups.  
Questionsfor Reflection:
Doesthe art education student teacher

1. Identify learner- or group- specific trends within assessment data?

2. Utilize multiple relevant data sourcesto inform instruction?

 

B5. Culturally Responsive Practice: ADAPTS ASSESSMENT TO ACCOMMODATEA VARIETY OF STUDENT NEEDS AND
EXPERIENCES(WITH ATTENTION TO ENGLISH LANGUAGE LEARNERS, STUDENTS WITH EXCEPTIONALITIES,
CULTURAL AWARENESS). InTASC 6g, 6h,6i, 61, 6p, 6u
 

 

DN does not adapt assessments to accommodate student needsor experiences.

DE inconsistently attempts to adapt assessments to accommodate student needs and experiences.

M
 

IE consistently adapts assessments to accommodate moststudent needs and experiences.
  EE thoughtfully anticipates the needs of each student to adapt assessments with a variety of assessment approaches.     

Questions for Reflection:
Doesthe art education student teacher

1. Collaborate with the cooperative teacher and resource teachers (SPED,ELL,Intervention specialist, etc.) to create/modify
assessments?

2. Reference ELL/IEP/504 plans in making assessment accommodations?
3. Scaffold and administer informal assessments to meet the diverse needsof student learners?
4. Provide modality choices for assessmentformatting and students’ response whenpossible or appropriate (for example,

visual, auditory, oral, paper/pencil, technology, proving their answers)?
5. Have an awarenessofcultural differences and modifies assessments respectfully and appropriately?



C. INSTRUCTIONAL PLANNINGThestudentteacher...
DN= DoesNot Meet Expectations, DE=Developing Towards Expectations, ME=Meets Expectations (TARGET), EE=Exceeds
Expectations

 

C1. 1S FAMILIAR WITH AND USES RELEVANT ASPECTS OF STUDENTS’ BACKGROUND, KNOWLEDGE,EXPERIENCE, AND
SKILLS.InTASC 2e,7j, 7n
 

 

 

  

DN is unfamiliar with the background, experiences,andskill level of most students in the class.

DE is familiar with the relevant aspects of the background, knowledge, experience, andskills of most studentsin the class;

ME AND...uses relevant aspects of students’ background, knowledge,experience, andskills of most studentsin the class.

EE demonstratesdetailed understanding of the background, experience, andskill level of ALL studentsin the class AND  plans using what they know about learners including developmentallevels, prior learning, andinterests.
 

Questions for Reflection:
Doesthe art education student teacher

ti,

2.
3.

e
o
s

8.
9.

Usepre-instructional student assessmenttools or interest inventories to become familiar with relevant
aspects of students’ background, visual culture, art knowledge,art experiences, andskills?
Requestappropriate information regarding students’ background andlearning adaptations?

Plan/meetwith resource personnel such as exceptional education teachers/ELL

teachers/aides/guidance when appropriate?
Formulate clear and appropriate art learning outcomesbased oninformation collected?

Makethoughtful choices aboutthe organization, structure, and pacingof art lessons andactivities in the art classroom?
Communicate with students both formally and informally during instructional and non-instructional time?
Observestudents and their work to gain a better understandingof the individual differences that exist

in the art classroom?
Demonstrate respect for and value of the unique backgrounds, abilities, and interests of all students?
Demonstrate sensitivity to differencesin artistic and aesthetic responsesof students to worksofart?

10. Use evidence of student-learned knowledge andskills in planning sequential lessons?

 

C2. Culturally Responsive Practice: SELECTS CLASSROOM RESOURCES THAT REFLECT CULTURAL INCLUSIVITY AND PLANS
FOR DIFFERENTIATED INSTRUCTION TO ADDRESS THE UNIQUE CHARACTERISTICS OF INDIVIDUAL STUDENTS(E.G.
TAGIGT, ESL, SPECIAL NEEDS, GENDER,RACE,ETHNICITY). InTASC 1b,2a, 7b
 

 

 

    
DN plans undifferentiated instruction.

DE plansdifferentiated instruction to address the unique characteristics of someindividuals in the class.

ME effectively plans differentiated instruction and selects classroom resourcesthatare culturally inclusive to address the
unique characteristics of most individuals in the class;

EE AND...seeks resourcesfrom instructional specialists to refine plans to meet learner needs.
 

Questions for Reflection:
Doesthe art education student teacher

4.

A
P
O
n

Intentionally select materials/resources(visuals, texts, etc.) that respect and promote the different
cultures within the classroom?
Incorporateinstructional examplesthat reflect multiple perspectives in the classroom?
Demonstrate the understanding of the unique needsof the students and plan accordingly?
Plan instructional strategies to meet student needs?

Select and plan lessonsusing diverse media andartists?

 

C3. PLANS APPROPRIATE INSTRUCTIONAL STRATEGIES TO MEET THE LEARNING OUTCOMES. InTASC7a,7b,7I

 

 

 

  

DN plansineffective methods andactivities to meet the learning outcomes.

DE plans effective methods andactivities to meet the learning outcomes;

ME AND...uses data and plans varied methodsandactivities to meet the learning outcomeswith specific attention to students
within gap groups;

EE AND...uses disaggregated data to plan appropriate, varied methods and activities to meet the learning outcomes with  specific attention to students within gap groups.
 

Questions for Reflection:
Doesthe art education student teacher

A
R
O
N
= Describe a purposeandrationale for what they are teaching?

Formulate clear and age-appropriate art learning outcomes?
Demonstrate an understanding of the learning styles and levels ofdiverse learnersin the class?
Employa widevariety of effective strategies and methodsto meetall learning styles and levels?
Have a backupstrategy if needed?

 

 

 



 

C4, INTEGRATES INSTRUCTIONAL TECHNOLOGYIN PLANNING.InTASC7k,8r
 

 

 

 

 

DN rarely or ineffectively integratesinstructional technologyin planning.

DE sometimeseffectively integrates instructional technologyin planning;

ME regularly integrates effective instructional technology in planning to meet learning outcomes;

EE AND...integrates a variety of instructional technology in planning, AND clearly identifies alternative plans in the event  technologyfails.
 

Questions for Reflections:

Doesthe art education student teacher

SN
@
O
A
O
N
S Have a working knowledgeoftraditional and new technologies in regards to classroom use?

Include the use of available technologyin lesson plans?
Involve the studentsin active learning when technologyis used?
Usea variety of instructional technology programs, devices, and appsif available and appropriate?
Incorporatedigital media as a possible media solution for student expressive responseif available and appropriate?

Demonstrate an understanding of the role that computer graphics, computersoftware, and the internet play
within visual arts and education settings?

Havean alternative plan when expected technology becomesunavailable?

 

C5. INTEGRATES ESSENTIAL CONTENTIN PLANNING.InTASC 7g
 

 

 

  
DN integrates only non-essential contentin planning.

DE integrates essential content in some planning.

ME integrates essential contentin all planning;

EE AND...planning is expandedto elaborate on identified essential content to enhance studentlearning.   
Questions for Reflection:
Doesthe art education student teacher

1.

2.
3.

Can summarize whatthey wish students to know and beableto do as result of the lesson, as well as the
evidence that theywill accept that students know or can do what was expected?
Ensureall learning objectives are addressedin the art lesson andactivity?
Plan for all componentsrelated to the lesson(i.e., the integration of artists, art vocabulary,art history,
criticism, aesthetics components, visual culture, artistic expression in relation to the lesson challenge,
and methods of assessment)in relation to seamless, thoughtful themesor big ideas?

 

C6. PLANS TIME REALISTICALLY FOR PACING AND TRANSITIONS FOR CONTENT MASTERY.InTASC 7
 

 

 

    

DN plans time unrealistically for pacing and transitions.

DE planstime realistically for pacing; however, transition time is not apparent.

ME planstime realistically for pacing AND transitions.

EE plansincluderealistic pacing allowing for content mastery AND meaningfultransitions that promote studentlearning.
 

Questions for Reflection:
Doesthe art education student teacher

fl.
2.

3.

o
r
e

Articulate the lesson as a whole, coherentstructure?

Plan realistic time limits for each segmentof the lesson from set up through cleanup, lesson summary or
closure, and dismissal?
Allow for appropriate and smoothtransition betweenparts of the lesson requiring physical movementor
change of materials?

Provide appropriatetransition time for moving to the next class?
Demonstrate resourcefulnessin adapting expected time sequences as necessary during implementation of
the lesson without losing sight of objectives?

 

 

 



D. LEARNING ENVIRONMENTThestudentteacher...
DN= DoesNot Meet Expectations, DE=Developing Towards Expectations, ME=Meets Expectations (TARGET), EE=Exceeds
Expectations

 

Di. ESTABLISHES A SAFE PHYSICAL AND PSYCHOLOGICAL ENVIRONMENTforall students. InTASC 3a, 3k
 

 

 

   
DN maintains an unsafe physical and psychological environment.

DE attempts to maintain a safe physical and psychological environment.

ME effectively creates a safe physical and psychological environment;

EE ANDexplains the purposefor these choicesto all students. 
 

Questions for Reflection:
Doesthe art education student teacher

41.
25

3.
4

5.

7.

8.
9

Demonstrate knowledgeof safe practices in the art room setting?
Establish a safe physical and psychological art-learning environment based on knowledgeofschool policy?
Provide and maintain well-managedrules, routines, procedures, that create a well-functioning, art-learning environment?
Allow the studentsto take responsibility for their own learning as well as the safe and cooperative environment
of the art room?
Ensurethat students have the physical, cognitive, and emotional maturity to accomplish a task safely before
allowing them accessto any potentially hazardousallergens, materials, or tools?
Maintainultimate control over the physical environment and adaptinstruction when they have limited control?
Matchthefurniture or room configuration to the lessonoractivity thoughtfully considering possible hazards,
congestion, and flow of the lesson?
Arrangefor safe storage of student work?
Arrange the space sothat all students, including those with special needs, have accessto the lesson?

10. Provide physical and psychologicalfactors in the environmentthat ensure student learning?
11. Ensure that there are no safety violationsor risks evident?
12. Ensure the easycollection and inventory of hazardous materials andtools at the end of the lesson?

 

D2. ESTABLISHES A CLIMATE OF TRUST AND TEAMWORK.InTASC3j,3q
 

 

 

  
DN ignores evidence thata climate of trust and teamwork is lacking.

DE by being enthusiastic, fair, caring, and respectfulto all students;

ME AND... purposefully creates a climate of trust and teamwork, anchoredin affirmation, mutual respectandvalidation,
utilizing culturally responsive practices;

EE AND...fosters regular student collaboration and models high expectationsforall students.  
 

Questions for Reflection:
Doesthe art education student teacher

1:

C
O
N
A
A
R
Y
N

Create a climate offairness and respectfor art learning developing appropriate studentrights and responsibilities?
Promote and modelprinciplesof fairness, equity, and learning opportunitiesfor all students in the art class?
Embrace and modelrespectfor cultural diversity in art classroom planning and instruction?
Respond appropriately to stereotyping, bullying, demeaning,or other unfair comments or image making by students?
Respondpositively in his/her remarks andinteractions with students?

Ensurethatall students have accessto learning?
Ensurethatall students feel equally valued in the classroom?
Identify patterns of exclusion or over-attention in student/teacherinteractions and seeksto resolve inequities?
Explicitly teach students howto treat each otherfairly?

 

D3. MAINTAINS CONSISTENT STANDARDSFORPOSITIVE CLASSROOM BEHAVIOR.InTASC 3c
 

 

 

  

DN ignores students’ needs and behavior.

DE attempts to maintain positive classroom behavior.

ME respondseffectively and consistently to students' needs and behavior AND can explain why the modelthey are using for
positive classroom behavioris effective.

EE demonstratestheability to change and adapt classroom managementplans based on students’ changing needs and  behavior AND explain why changes were made.
 

Questions for Reflection:
Doesthe art education student teacher

 

 

 



st
Nn

©
G
S
e
h

Maintain consistent rules, routines, and procedure standardsfor positive art classroom behaviorin alignment
with schoolpolicy?

Include students in the process of developing a safe, fair, and positive art classroom managementplan?
Display rules, classroom managementplans,or daily agenda and proceduresin the art classroom?
Identify when they have changed classroom managementtechniques due to changesin students’ behavior?

Demonstratetheability to problem-solve and implement a many-stepped, behavior management plan while
continuing with classroominstruction?

Communicates expectations and consequencesto students and parentsin collaboration with the Cooperating
Teacherand as appropriate?
Keepa written log of behavioral events and disciplinary actions taken?

 

D4. Culturally Responsive Practice: DEMONSTRATES RESPECT FOR AND RESPONSIVENESSTO THE CULTURAL
BACKGROUNDSANDDIFFERING PERSPECTIVES OF LEARNERS.InTASC 3f, 31
 

 

 

  

DN infrequently shows awarenessofthe different cultural backgrounds anddiffering perspectives of learners in the classroom.

DE canidentify the different cultural backgrounds AND acknowledgecultural and social diversity in all aspects of the learning
process,including for gender, race, ethnicity, English Language Learners, and students with exceptionalities;

ME AND... values and fosters classroom environments that create opportunities for access and achievementfor the varying
cultural backgroundsanddiffering perspectives of learners in the classroom;

EE AND... incorporates, advocates,andaffirms these differencesinto their teaching and use of content examples.   
 

Questions for Reflection:
Doesthe art education student teacher

1. Use Universal Design for Learning to adapt appropriate lesson resources (images, materials, cultural artifacts) instructional
methods,andstrategies that are compatible with students’ backgrounds, ages,andabilities?

2. Research appropriate communication methods based oncultural differences and abilities of students?
3. Model appreciation, respect, empathy, and understanding for diverse cultures andabilities?

E. INSTRUCTIONAL DELIVERYThestudentteacher...
DN= DoesNot Meet Expectations, DE=Developing Towards Expectations, ME=Meets Expectations (TARGET), EE=Exceeds
Expectations

 

E14, PRESENTS PROCEDURES AND OUTCOMESCLEARLY TO STUDENTS AND CHECKS FOR STUDENT UNDERSTANDING.
InTASC8)
 

 

 

  
DN presents unclear ORinaccurate information about the learning objectives or the proceduresforinstructional activities.

DE provides students with clear, accurate information about the learning objectives and proceduresfor instructional activities;

ME AND...ensuresthatall students understand the learning objectives AND cancarry out those procedures;

EE AND...consistently presents clear procedures and outcomes, AND effectively checks for student understanding.   
 

Questions for Reflection:
Doesthe art education student teacher

13
2.

3.

O
e

OD
G
r
e

Makeart lesson objectives, procedures, and outcomesclear to students?
Use appropriate instructional methods and strategies that are compatible with students’ backgrounds, ages,
andlevels of development?
Encourage students to experiment with and expandtheir repertoire of artistic techniques to express ideas,
themes, and subjects?

Assist students to engagein the meaningful description, analysis, interpretation, and informed judgmentof art?
Assist students in becoming familiar with the history ofart and specific artists from many times and cultures?
Introduce students to numeroustheoretical and philosophical approachesto art?
Accommodate appropriately for all learners?
Devise a variety of methods andstrategies to check for student understandingprior to movingonto otherinstruction?

 

E2, PRESENTS CONTENT ACCURATELY AND EFFECTIVELY.InTASC4a,41, 8a, 8h

 

 

 

  
DN usesineffective strategies when presenting content to students.

DE useseffective strategies to present content to students;

ME AND...makes content relevant to students’ prior experiences;

EE AND...continually presents material clearly and explicitly with well-chosen examples.   
 

Questions for Reflection:

Doesthe art education student teacher



P
A
R
W
O
A
R

N
S

sl

Presentart content articulately, accurately, and effectively so thatall students can see, hear, and read as appropriate?

Translate art content and otherrelated curricular concepts into sound pedagogical practices that reflect the
needsof the student?

Engagestudentsin art content, learning, exploration, and individual expression?

Demonstrate a well-developed repertoire of teaching methods and practices?

Structure the learning environmentor processesin a way that enables students to understand the content?
Articulate the tie between the art lesson themeandall componentparts of the lesson?
Recognize and use opportunities to help students extendtheir thinking related to the lesson?

Take advantage of teachable momentsthat mayarise in the midstof the lesson?
Use appropriate ways of asking questions, facilitating discussions, and provide media challenges that promote
students’critical thinking and unique solutions in their own visual expression?
Challenge students’ thinking in ways relevantto their background knowledge and experiences?

 

£3. ENGAGES AND MAINTAINS STUDENTSIN ACTIVE LEARNING.InTASC4b,4c,8f, 8g
 

 

 

    
DN keeps students passively involved in learning, relying heavily on lectures, textbooks and worksheets.

DE attempts to keep students actively involved, but some students are disengaged.

ME keeps students actively involved by adapting instruction in the moment, based on studentlearning needs;

EE AND...keepsall students challenged and highly engaged asactive learners and problem solvers.
 

Questions for Reflection:
Doesthe art education student teacher

1. Engagethe students in hands-on, minds-on experiences, whethertheyare solving a challenge with a
personal visual responseusing art media, participating in a group art interpretive activity, or accomplishing
individual art historical research?

Adaptinstructional hands-on learning experiences at the edgeof students’ comfort levels: not too easy as to
be boring, but not too hard asto be discouraging, individualizedto raise the bar of expectation for each
learner.

 

E4. ENGAGES LEARNERSIN A RANGE OF LEARNING EXPERIENCES USING TECHNOLOGY.InTASC5l,8g, 8n

 

 

 

   
DN usestechnologyineffectively to support studentlearning.

DE provides students with guided practice in using technology to support studentlearning when appropriate and as available;

ME AND...engagesstudents in learning experiences with technologythat is appropriate and challenging;

EE AND...cultivates studentcollaboration and initiative in the use of appropriate technology to support studentlearning.
 
 

Questions for Reflection:
Doesthe art education student teacher

fi.

2.

3.

Identify and use digital image making as simply one more media for which students need content
knowledge andtechnicalskill?
Translate art content andother related curricular concepts into sound technological, pedagogical practices
that reflect the needsofthe student?

Present with and engagestudents in available interactive technology.
Engagestudents in art content, learning, exploration, and individual expression through digital, technological means?

 

E5. FACILITATES STUDENTS’ USE OF HIGHER-LEVEL THINKING SKILLS IN INSTRUCTION.InTASC 8f
 

 

 

   

DN instruction includesonly lower-levelthinking skills (e.g. using only low level questions).

DE instruction incorporates higher level thinking skills (e.g. problem solving, critical thinking, and analysis), but studentsstill
require instruction to apply these techniques.

ME prepares students to apply existing knowledgein new areas through higherorderthinkingskills in instructional activities;

EE AND...assessestheir growth and developmentin use of higher-levelthinking skills. 
 

Questions for Reflection:
Doesthe art education student teacher

1. Plan for andarticulate questioning strategies across Bloom's Taxonomyof questioninglevels,(i.e.,
Remembering, Understanding, Applying, Analyzing, Evaluating, and Creating questions or challenges)?
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Adaptquestioning strategies in the momentto further pushindividual and group thinking, discussion, writing,
or visual response?

Modelhigherorder thinking and promote critical thinking?
Modelthinking aloud sothat students can hearas well as see the waythatanartist thinks?
Model“whatif’ scenarios for the students and expect students to generate the same types of questions?

 

E6. DIFFERENTIATES INSTRUCTION AND PROVIDES APPROPRIATE ACCOMMODATIONSTO MEETTHE NEEDSOF DIVERSE
LEARNERS.InTASC2a,2b,8h, 8p
 

 

 

  

DN provides undifferentiated instruction for students.

DE attempts to accommodate studentlearning needs but with mixed success.

ME differentiates and scaffolds instruction to accommodate moststudents’ learning needs.

EE successfully reachesall students by skillfully differentiating and scaffolding, using activities appropriate for a range of  learners.
 

Questionsfor Reflection:
Doestheart education student teacher

1;
2.
3.

S
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9.

Plan for and implementa variety ofactivities whichreflectdifferentiation?

Planart lessons to addressthe diverse and unique characteristics of individual students?
Plan challenges that require students to express individual responses and personal meaning
making in their understanding and creation of art?
Havehigh expectationsforall students appropriate to individual student needs?

Provide appropriate art learning accommodationsfor diverse and unique learners?

Embrace and modelrespectfor cultural and genderdiversity?
Adapt lessonplans, contemporary art examples, and visual culture based onthe diverselearnersin the class?

Communicate content equitably for females and males, students of different ethnic or economic groups,

students with exceptionalities, or students oflimited English proficiency?

Differentiate strategies and materials for all students or groups when appropriate?
10. Useflexibility in adapting to meet the students’ individual needs as they arise in the course of the lesson?

 

E7. USES INSTRUCTIONAL AND TRANSITION TIME FOR CONTENT MASTERY. InTASC4r, 8b
 

 

 

   

DN usesinstructional time inappropriately and/or onactivitiesoflittle instructional value.

DE inconsistently usesinstructional andtransition time effectively.

ME consistently uses instructional andtransition time effectively for content mastery;

EE AND...performs non-instructional proceduresefficiently. 
 

Questions for Reflection:
Doesthe art education student teacher

ids

2.
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Develop and maintain rules, routines, and procedures to minimize time allocated to management and
maximize student learning?

Devise classroom managementstrategies that perform non-instruction procedures without diminishing student
learning and exploration in the visual arts?
Provide adequate opportunities for art content application?
Allow students a variety of ways to use content?
Allow students to discuss, examine, and share aspects oftheir art making orally and through writing?
Plan anduseartinstructional time effectively?
Pacesetup,art instruction, transitions, work time, clean up, closure, etc. in such a way that students appear

to be on task mostof the time?

Engagestudents in meaningful workoractivities for the entire instructionaltime?

 

E8. Culturally Responsive Practice: TEACHES AND MODELSTHE SKILLS TO COMMUNICATE AND ENGAGEWITH DIVERSE
GROUPS(basedonrace,ethnicity, gender, identity, ability, and/or socioeconomic status). InTASC 3f, 31, 4m, 8k, 8p
 

 

  
DN communicates and engagesin waysthat are not responsive or respectful to diverse groups.

DE modelsthe skills to communicate and engagewith diverse groupsin a responsive and respectful manner;

ME ANDintentionally teaches students how to communicate and engage with diverse groups;  
 

 

 

 



 

 
AND...ensure equitable engagementwith peers in ways that support the eradication of discrimination and bias while

EE gees -
mitigating classroom powerimbalances.   

Questions for Reflection:

Doesthe art education student teacher
Implement strategies to engageall students in conversations and feedback?
Identify and capitalize on teachable moments to promoteinclusivity and understanding?
Empowerstudents to advocate for their own personalcultural while also respecting the culture of others?
Useconflict resolutions strategies to foster a positive classroom environment and prevent powerimbalances(i.e. one
student dominating conversations, avoiding cliques, and preventing bullying)?
Model acceptance through respectful interaction and communication?
Use verbal and written languagethat is nondiscriminatory and equitableforall?
Employ flexible grouping consistently?
Provide ways for and model how students can sharetheir views with each otherin a respectful manner?
Plan for and provide opportunities for varied communication methods?
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F, REFLECTION FOR STUDENT ACADEMIC PROGRESSThestudentteacher...
DN= DoesNotMeet Expectations, DE=Developing Towards Expectations, ME=Meets Expectations (TARGET), EE=Exceeds
Expectations
 

 

 

 

   

Fi. TAKES RESPONSIBILITY FOR STUDENT LEARNING BY USING ONGOING ANALYSIS AND REFLECTION.InTASC6c,6], 9c,
Qq, 91

DN puts the responsibility of learning on the student.

DE acknowledgesresponsibility for student learning.

M takes responsibility for student learning by consistently making changesto plans and practice as a result of analysis and
E reflection;

EE AND...sets and implements professional goals to improve student learning.  
Questions for Reflection:

Doesthe art education student teacher

1. Reflect on studentart learning evidence matchedto their stated objectives?
2. Adapt instruction based upon thoughtful analysis of student evidence?
3. Set professional goals for how to take art learning tothe next level for students?

4. Establish appropriatepriorities?

 

F2. Culturally Responsive Practice: PROVIDES SPECIFIC EVIDENCE TO DOCUMENTSTUDENTLEARNING.InTASC6a,6g, 60,

 

 

 

6t, 9c, 9h

DN provides unclear evidence to documentstudentlearning.

DE collects and reviews assessment, engagement, behavioral, and attendance data to documentstudentlearning;

M AND disaggregates, analyzes andinterprets the data to documentstudentlearning overtime with specific attention to
E those within gap groups;
  AND applies differentiated strategies using a variety of assessment data to document student learning and develop interim
EE :

learning goals.   
Questions for Reflection:

Doesthe art education student teacher

1. Incorporate pre-instructional assessments, questioning strategies, media practice, etc. to determine starting data?
2. Makeart lesson objectives, procedures, and assessmentexpectationsclear to students?
3. Document appropriate observations, journaling, visual expression, etc. to add to the Cooperating Teacher's

long-term assessmentof student growth overtime?
4. Interpret the documentation for the Cooperating Teacher regarding student short-term and long-term progress?
5. Use documentationto plan future lessons?

6. Assesslearning by recording grades, charting student progress, maintaining portfolios, and recording student
participation, mirroring the data collection methods used by the Cooperating Teacher to determine long-range
goals for students?
Employa variety of assessment techniques?
Select the most appropriate form of assessment to match each objective of the lesson?

Clarify the basis for assessmentin clear, defined objectives, standards, criteria, and rubric statements match to

levels of student performance?
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F3. SEEKS AND USES INFORMATION FROM PROFESSIONAL SOURCES(E.G. COOPERATING TEACHER, COLLEAGUES,
AND/OR RESEARCH) TO IMPROVE INSTRUCTION.InTASC9d,10e, 10r
 

DN relies solely on own knowledgeto improveinstruction.
    DE seeks information from the cooperating teacher AND attemptsto useit to improveinstruction.
 

 

 

 

 



 

 

seeks information from professional resources ANDusesit to improveinstruction.
 

 EE   seeks information from varied professional resources ANDusesit effectively to improve instruction.
 

Questionsfor Reflection:
Does

10.
11.
12.
13.
14.
15.
16.
17.

the art education student teacher:
Seek and useinformation from professional art education sourcesto improveinstruction?
Listen to and implement advice from mentor teachers?
Observe and analyze the teaching practices of mentorart teachers and classroom teachers?
Articulate a variety of strategies for improving teaching performance?

Changeperformancebased on agreed uponstrategies with Cooperating Teachers?
Showinitiative in seeking professional resources?
Collaborate with colleagues to improve and evaluate instructionalpractices?

Becomeaninvolved and contributing memberof the total school community?

G. PROFESSIONALISM Thestudentteacher...
DN= Does Not Meet Expectations, DE=Developing Towards Expectations, ME=Meets Expectations (TARGET), EE=Exceeds
Expectations
 

 

 

 

  

Gi. DEMONSTRATESTHE EXPECTATIONSOF THE PROFESSION INCLUDING CODESOFETHICS, PROFESSIONAL
STANDARDSOF PRACTICE AND RELEVANT LAW ANDPOLICY.InTASC 9j, 90

DN acts in an ethically questionable mannerand doesnotfollow federal and state laws and schoolpolicies.

DE inconsistently adheres to ethical codes of conduct and professional standards(attendance, dress, meets deadlines,
confidentiality, etc.).

M consistently adheresto ethical codes of conduct and professional standards (attendance, dress, meets deadlines,

E confidentiality, etc.);

EE AND...intentionally adheres to and can articulate federal and state laws, schoolpolicies and ethical guidelines.  
 

Questions for Reflection:
Does

S
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the art education student teacher
Seek andusefederal, state, and local law and schoolpolicy?
Makefair and unbiased responseswhile performing academic and professional tasks and responsibilities?

Consult other professionals as appropriate to adhereto local school professionalpolicies and procedures?
Showconsideration for others through expressions of empathy and concern at appropriate times?
Demonstrate that they value equity and fairness and can model these valuesin interactions with the
students, parents, colleagues, administrators, and community?

Portray a professional image in appearance and behavior?
Accept responsibility for his/her own actions?

 

G2. TAKESINITIATIVE TO GROW AND DEVELOP THROUGHINTERACTIONS THAT ENHANCE PRACTICE AND SUPPORT
STUDENT LEARNING.InTASC Qa,9b,9d, 9n, 10r
 

DN infrequently participates in school-based learning experiences.
 

DE takes ownership of professional growth byparticipating in school-based professional learning experiences;
 

AND...practices the new strategies learned to support student learning;
  EE   AND...actively seeks and engagesin ongoing professionallearning opportunities in order to meet professional goals in

support of studentlearning.
 

Questions for Reflection:
Doesthe art education student teacher

1s
2.
3.

Reflect on andindicate strategies to improveart instruction?
Extend learning beyond the art roomto addto his/herindividual strengths and uniqueness?
Demonstrate that his or her professional growth can be enhanced throughefforts to: conduct action research;
collaborate with others to examine his or her practice; and, continually expandhis or her repertoire of teaching
methodsandstrategies?

 

G3. COMMUNICATES EFFECTIVELY THROUGH ORAL AND WRITTEN LANGUAGEWITH ALL STAKEHOLDERS.InTASC3, 8h,
10n
 

 

 

   

DN frequently makeserrors in grammar, usage, and spelling in professional contexts and doesnotaccessinterpretation and
translation services when appropriate.

DE periodically makeserrors in grammar, usage, and spelling in professional contexts.

M speaks and writes professionally and effectively in different environments AND accessesinterpretation and translation
E services as appropriate;
 

 

 

 

 



 

Lee| | AND...uses multiple methods for communication, including appropriate technology.
 

Questions for Reflection:
Doesthe art education student teacher

1.
23

P
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Modelappropriate language and art vocabulary bothorally and in writing?
Effectively translate art content and other concepts to accommodate the language needsandlevels of
understanding of the students?
Model respect and are they comfortable with students who speakand write differently?
Demonstrate awarenessofand sensitivity to cultural and language differences within the class?
Respond appropriately to those differences?
Reviewinstructional texts (presentation slides, handouts) to check for any grammatical errors before sharing them with
students?

 

 

 

 

   

G4, Culturally Responsive Practice: USES INCLUSIVE COMMUNICATION STRATEGIES(E.G. FOR GENDER,RACE,ETHNICITY,
ENGLISH LANGUAGE LEARNERS,ANDABILITY). InTASC20,Se, 10g, 10q

DN uses biased language, commits microaggressions, and/or makes no attempt to incorporate or consult colleagues for
developing communication strategies to support all stakeholders' needs.

DE consults with colleagues and specialists about stakeholder communication needs;

M AND... integrates inclusive communication strategies (e.g., intentional use of language)with all stakeholders;

EE AND... reflects on personal biases and seeks resourcesto enhancetheir understanding of language,dialects, cultural,
social andliteracy needsofall stakeholders.  

Questions for Reflection:
Doesthe art education student teacher

1.

A
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Seek input from multiple sources to meet students’ learning and socio-emotional needs (SPED, ELL, Counselors, Speech

therapist, etc.)?
Use modes of communication that ensuresall stakeholders are able to access the information?
Useinclusive communication strategies in professional settings? How?
Modelpositive and respectful attitude regarding inclusive communication practices in informal professional settings?
Demonstrate awarenessoftheir responsibility to provide andfacilitate inclusive communicationforall stakeholders?

 

G5. BUILDS RELATIONSHIPS AND COLLABORATESWITH FAMILIES, COMMUNITIES, COLLEAGUES, AND OTHER
PROFESSIONALS TO PROMOTE LEARNER GROWTH AND DEVELOPMENT.InTASCic, 10b, 10d, 10e
 

 

 

   

DN makeslittle or no effort to effectively build relationships or collaborate with colleagues, administrators, and families.

DE attempts to build relationships and collaborate with colleagues, administrators, and families.

M E collaborates with colleagues, administrators, and families to support the specific learning needsof students;

EE AND...communicateseffectively to build strong relationships AND seeksout collaborative relationships with community members and other professionals to promote learner growth and development.
 

Questions for Reflection:

3.

Bi
Or

Doesthe art education student teacher
1.
2.

Function as a team member?

Participate with the Cooperating Teacherin staff development opportunities, professional meetings,
committee work, andall aspects of professional schoollife?
Interact appropriately and professionally with others including, students, peers, colleagues, families,
communities, and other professionals?
Takeinitiative to talk with Cooperating Teachers, classroom teachers, and other teacherspecialists to learn

howto work with specific students?

Workwith colleagues to improve and evaluateinstructional practices?
Takeinitiative to be involved with and contribute to the total school community?

 

G6. Culturally Responsive Practice: ACCESSES RESOURCES TO DEEPEN AN UNDERSTANDING OF CULTURAL,RACIAL,
ETHNIC, GENDER AND LEARNING DIFFERENCESTO BUILD STRONGER RELATIONSHIPS AND CREATE MORE
RELEVANT LEARNING EXPERIENCES.InTASC2k, 9e, 9m
 

DN demonstrateslittle or no attention to cultural, racial, ethnic, gender, and learning differences of students.
 

 DE   occasionally usescurricular and instructional resources that represent andreflect the cultural, racial, ethnic, gender, and
 

 

 

 



 

learning differences of students to build stronger relationships and create more relevant learning experiences.
 

utilizes curriculum and resourcesthatreflect the diversity of all learners AND consistently demonstrates knowledge of

 

M E cultural, racial ethnic, gender, and learning differences of students to build stronger relationships and create more relevant
learning experiences;

EE AND... incorporatesall learners’ experiences, backgrounds,cultures,traditions and community into classroom curriculum
and instruction AND incorporates diverse groupsthat are not represented in the classroom or school community.    

Questions for Reflection:
Doesthe art education student teacher:

4.
2:

3.
4
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10.
. Demonstrate sensitivity to differencesin artistic and aesthetic responses of students to works ofart?

12.

Communicate respectbylistening well to others?
Use pre-instructional student assessmenttools or interest inventories?
Requestappropriate information regarding students’ background andlearning adaptations?
Seek to becomefamiliar with relevant aspects of students’ background,visual culture, art knowledge, art

experiences, andskills?
Plan/meetwith resource personnel such as classroom teachers, exceptional education
teachers/ELL teachers/aides/guidance when appropriate?
Formulate clear and appropriate art learning outcomes based oninformation collected?
Communicate with students both formally and informally during instructional and non-instructional time?
Observestudents and their work to gain a better understandingofthe individualdifferences that exist

in the art classroom?

Insightfully observe students and student work to understandindividual differences that exist in the art classroom?

Demonstrate respect for and value of the unique backgrounds,abilities, and interests ofall students?

Use evidenceof student-learned knowledgeandskills in planning sequential lessons?

 


