EDLA 531 Literacy in Community and Family Arenas
Summer 2012
Master of Arts in Education Program
Eastern Mennonite University (Harrisonburg)

Instructor: Don Steiner, PhD Contact numbers:
steinerd@emu.edu Office: (540) 432-4142
Home: (540) 434-5983

Course Description:

Addresses literacy development in a larger scoae tfaditionally covered through
school, focusing on personal, cultural and politissues related to adult literacy.
Addresses adult literacy in the context of varisesfings, including family literacy,
workplace literacy and community literacy programs.

Class Meetings:

Day, Date, Time total time met for session (30. minch break)
Monday, July 23 8:00-4:30 p.m. 8.0 hrs.

Tuesday, July 24 8:00-4:30 p.m. 8.0 hrs.

Wednesday, July 25 8:00-4:30 p.m. 8.0 hrs.

Thursday, July 26 8:00-4:30 p.m. 8.0 hrs.

Friday, July 27 8:00-4:30 p.m. 8.0 hrs.

Research 2.0 hrs.

42.0 hrs.

Course Rationale:Few courses are offered in literacy that exploreitig community
adult, and critical literacies, yet there is mueppening in our local community in these
arenas. This is especially true in adult educatimrkplace literacy, second language
learning, and early intervention literacy programth preschool children. This class
differs from other literacy courses in that it eraptzes psychological, cultural and
political aspects of literacy as these occur inilgncommunity, and adult literacy
contexts. EDLA 531 is not a methods course desigmelemonstrate teaching
strategies, rather it explores the teacher’s relaraadvocate for promoting literacy in
school and non-formal contexts.

The National Center for Family Literacy (2008) icalies that parental literacy is one of
the single most important indicators of a childiscess. They further cite survey studies
estimating that approximately 30 million adultdlwe United States have extremely
limited literacy skills. Teacher practitioners ae@ding specialists are on the front-line to
provide leadership in addressing literacy needsesnter the Ficentury.

Instructional Strategies:

Strategies include class discussions, problem-blaseding, video-viewing analysis,
interviews, critical analysis of text, researchiegis from current literature, pair-share
discussions, brief lectures and power point pregems by students.



Conceptual Framework: “Preparing Caring, Reflective Teachers for the rijnag

World”. The EMU Teacher Education Program endotseshemeleaching boldly in a
changing world through an ethic of care and criticaflectionas the conceptual
framework from which it's beliefs and outcomes based. The Teacher Education
Program envisions preparing informed lifelong leadnd learners who value the dignity
of all persons and are ready and willing to shapégaimage of openness and continuous
growth as they invite others to join them. Theseng, reflective educators will offer
healing and hope in a diverse world. Six perforoeaputcomes focus all course and
candidate outcomes.

M.A. in Education Program Outcomes:

Scholarshig(S): to acquire advanced knowledge through core cumeicourses and
organize and integrate that knowledge into profesdipractice.

Inquiry (I): to generate questions and to use critical thipkinself-assess, to view
problems from multiple perspectives, to make infedndecisions, and to engage in
action research for educational change.

Professional Knowledg@K): to acquire advanced pedagogical and specialty are
knowledge in order to create cultures of changemaadage environments conducive to
learning, setting high expectations, and implenrmgnéippropriate instruction and
assessment practices.

Communication (C)to develop communication strategies (verbal, eobal, and
technological) which support collaboration and tesefulness to empower self and
others.

Caring (CR): to develop a nurturing spirit that advocates fadents, encourages social
and ethical responsibility, and promotes restoegtigacebuilding in diverse settings.

LeadershigL): to act as social change agents by working colkthaly to bring about
fair and just systemic change within educationaitexnts.

Course OutcomesUpon successful completion of this course the studdl be able to:

1. Examine literacy as an act of empowerment and &is Ise able to clearly
analyze dynamics of power in workplace, adult, tamdily literacy
programming in the U.S. and abroad including thuatd literacy initiatives.
(S, I, PK, C,CR, L)

2. Assess literacy within school and society as caltdiscourse including
English Language Learners (ELLSs) and be able tariglarticulate to the
constituents of workplace, adult, or family liteygarograms the purpose and
goals of such program@K, C, CR, L)



3. Identify the political-social environments of liggry programs and be able to
suggest ways based upon research and best pragticgoals and outcomes
of workplace, adult, and family literacy progranamde negotiated in order to
maximize learning opportunities for invested pati€s, I, C, CR, L)

4. Explore historical, philosophical, and sociologicahnections among
schools, communities with family and workplacerkigy. (S, PK, I, C)

5. Analyze how the goals of participation in workplaadult, and family
literacy programs affect the teaching techniquesaricomes of specific
program developmen{PK,L)

Required Texts:
Barton, D. (2007)Literacy: An introduction to the ecology of writttemguage Malden,
MA: Blackwell Publishing.

Purcell-Gates, V (1995)Other people’s words: The cycle of low literadgambridge,
MA: Harvard University Press.

*Selected case studies on workplace, family, orroomity literacy will be furnished for
further study.

Course Requirements:
In Class Activities:

Attendance: Please contact your instructor if @aosences are anticipated. According to
policy, a course grade may be lowered if class tsmaissed. See tHeMU Graduate
Catalog(2011-2012).

Student Participation (10%). You are expected txfion in a leadership capacity at
various points in the course. This may involve sactivities as giving a short
presentation, reviewing selected articles or legdimliscussion group. The class is
designed to be highly interactive and participatory

Articles (30%). You are asked to identify and theite a personal reflection on 3
articles selected from the professional literat@eect 3 different topics from family
literacy, community literacy, workplace literacydacritical literacy. Using each article as
a touchstone, write 3 specific questions you wispdse to your colleagues to facilitate
class or group discussions. Each entry is worth @0%e final grade. Length of the
entry should be approximately 1.5-2.0 pages dosiieeed 12 pt. font. Assignments for
Tuesday: Family Literacy

Wednesday: Community Literacy

Thursday: Workplace or Critical Literacy

Power Point Presentations (25%)
You are asked to pair with another person to craatiepresent a 20-minute power point




presentation on a topic or sub topic from the theofahe course and then lead a 5-10
minute discussion on the topic following your pras¢ion. Time will be provided
usually at the end of the day for preparation. Péssopics will be generated within
class time e.glncorporating family literacy into a school pragn, Freire’s pedagogy
for adult learning, etc.

Outside of Class Activities:

Interview (25%). You are asked to identify a libazr, adult learner, literacy tutor, or
Adult Basic Education (ABE) teacher to intervievih€elinterview should focus on the
interviewee’s experience in the field of commuratyd family literacy and their views
about (1) why there is a need for literacy educat{@) what is most important about
teaching literacy, and (3) the problems literacydents and teachers encounter. You are
asked to write a 4-6 page paper giving the backgtai the interviewee, summarizing
the content of the interview and analyzing therwigavee’s contribution in light of

course readings and discussioi$is assignment is due: August 10, 2012.

Book Analysis (10%). This is only required if yousiv to achieve an A or A- grade in
the course. The Book Analysis assignment requioesty select a book from the
following list to read and analyze. You may propaggifferent title, but it must be pre-
approved by your instructor. The paper is to bega@es in length with a focus on the
theoretical position of the book’s author. Incluateanalysis of the ideas and your own
perspectives on the book. All books are availatwenfAmazon.com, usually as
inexpensive used paperbackbis assignment is due: August 10, 2012.

Choose one of the following to read and analyze. tkier selections may be made with
instructor’s approval.

Lost in TranslationEva Hoffman
This is a beautifully written autobiography about2zyear-old Polish Jew who fled Nazi
Poland with her family and immigrated to Canadaer story revolves around language —
her psychological identification with Polish, heref at having to abandon Polish, her
struggle to become proficient in English. Thistigood choice fore readers who
appreciate the beauty of language.

Hunger of Memory: the Educati@f Richard Rodriguez, Richard Rodriguez
Here is another autobiography, this time aboutuwngdispanic child growing up in
California. This is primarily an ESOL story. Muchlas account centers on the socio-
economic implicaton of second language speakihg dlso a story of “poor boy makes
it big”, as Rodriquez chronicles his journey thrbuge American school system.

Lives on the BoundayMike Rose *
Finally, here is a third autobiography. Mike R@san educator who began life as an at-
risk child and struggled to finish high school amllege. His story is somewhat parallel



to Richard Rodriguez, except he speaks English. ofihe story focuses on the social and
economic aspects of growing up under-educated.

Ways with WordsShirley Brice Heath
You may be familiar with this classic work from ettcourses. Shirley Brice Heath
conducted an ethnographic study of how childremfdifferent social groups learn to
use language, and how these differences affectghecess in school This book
explores how Black English is taught to childremd #ocuses on the ways that language
is used in the poor black and poor white community.

The Meaning of Adult EducatioBduard Lindeman
This is a classic Adult Education text. Lindemamot® it during a time of growth in
adult education, when many factory workers attermdght school to improve their basic
skills. This book is more a work of philosophy ahdory than a story. Lindeman
speaks to the personal empowerment of educatidheafays that adult education can
directly affect the quality of one’s life.

Pedagogy of the Oppressd®hulo Freire
This book is an impassioned call for education ¢fuets beyond raising individuals up by
improving their skills to prepare them for workanr society. Freire advocates
education that actually transforms society itsdlhis will be an uncomfortable read for
the average American educator, but it addresseesdbat educators who understand
education as empowerment will want to know moreuabo

Orality and Literacy: Technologizing the WoMV/alter Ong
This is probably the most technical book on ttsg klthough it does not deal with
computer technology, as the title might imply. Bea will have to wade into it slowly
in order not to miss too much. Ong writes as aohish-philosopher, and this work
examines the history of literacy in the Westernldicsind especially the ways that
literacy changes how we think.

llliterate America Jonathan Kozol
Addresses the national crisis of illiteracy by camig case histories and proven
statistics with a specific program to conquer thabfem.

You may wish to also consulioming to America: 50 Greatest Works of | mmigration
Literature at http://oedb.org/library/features/coming-to-ameiica:-50-greatest-works-
of-immigration-literature

Course Evaluation:
Evaluation: Students will receive one grade for all componeifithie course based on
the following criteria and grading scale:

Grade of A. A grade of “A” in the course requirgendance at all sessions; initiative;
clear evidence of planning and contribution to grtasks; careful and reflective



responses to assigned readings. Projects musiMadoged at the proficient level
characterized by control of purpose, coherencéro€tsire and originality. Requires
completion of all projects as identified. Deadlimast.

Grade of B. A grade of “B” in the course requiattendance at class sessions within
guidelines; active participation in group taskspgdetion and response to assigned
readings; evidence of careful thought and prepamafrojects must be developed at the
competent level. Competent is characterized byrobaf purpose and coherence of
structure. Extra time required for completion. Yoay contract for a grade of “B” by
completing all assignments except for the bookyaimsbproject. All basic assignments
must be at the proficient or competent level.

Grade of C. A grade of “C” in the course is chagdazed by: missing the equivalent of
four 75 minute periods; by showing little eviderafgolanning and organization in group
tasks; by not completing at required activitiethatcompetent level; by turning in
assignments late.

Below C. Failure to meet expectations in the caurse

Grading Scale:

94-100 = A
91-93=A-
88 - 90 = B+
84-87=B
80 - 83 = B-
77-79=C+
72-76=C
70-71=C-

Academic Integrity: The responsibility to foster and guard academiegnty rests with
all members of the academic community. A foundatbmutual trust is essential to the
learning community. Any incidents of academic diskisty may result in a failing grade
for the work submitted and a "Record of AcademisHdnesty" filed in the graduate
dean’s office. Students are asked to meet witprbiessor (and other affected persons,
where appropriate) to examine the effects of tsaahesty on others and to develop an
accountability plan.

Special Accommodations Statementf a student needs course adaptations or
accommodations because of a documented disaloitityas emergency medical
information to share, please inform the instructoyour needs.
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Selected web sites:

Family Literacy:
http://www.flreads.org/Family-Literacy/links.htm
http://www.famlit.org/ncfl-family-literacy/

Workplace Literacy:
http://www.ns.literacy.ca/workplace resources.htm

Literacy General Interest:
http://www.springfield.k12.il.us/schools/lawrengesiructional/



