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Results

Background

The nature of learning ensures that students at any level encounter challenges in their
schoolwork, resulting in their need for assistance. To keep their learning process moving
forward, students can adopt adaptive strategies of asking for help. Students seek out help in
three different ways: appropriate help-seeking behavior, dependent help-seeking behavior,
and avoidant help-seeking behavior Ryan, shim, & Patrick 2005). SO far, educational psychology
research has identified social and cognitive factors that predict these behaviors, but little
work has been done on metacognitive processes. Metacognition is defined as a person’s
ability to introspect about what they know and what they do not know (seimeczy & Dobbins, 2013). This
ability could therefore be a critical predictor of adaptive help-seeking. In order to address this
gap, | conducted a recognition memory experiment with metacognitive checks and
opportunities to seek out help on test trials. Furthermore, this design removed social factors
that have already been shown to influence help-seeking behavior and focused solely on
metacognition’s relationship to adaptive help-seeking behavior.

Study Aims:

Use a modified recognition study to evaluate whether metacognitive ability
predicts the conditions under which students seek out help.
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Figure 1. The difference in acquisitions per participant between
weak and strong trials and target and foil trials. (+/-) 1 SE.

Discussion

« This experiment controlled for social factors - typically
analyzed in educational psychology research - by using
a recognition memory task where the help could be
accessed without in person interaction.

* Metacognitive ability and adaptive help-seeking
behavior vary positively with one another.
Meaning that when someone’s ability to monitor
their thought process increases they are more likely
to know when to seek out help.

Methods

Metacognition and Help-Seeking Behavior
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seeking and non help-seeking participants, supporting
that the participants were avoiding help.
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Figure 2. Relationship between gamma and help-seeking behavior. Acquisition
difference is the number of acquisitions on strong encoding task subtracted

Seeking out help in the academic setting is necessary for
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To create a more convincing argument, this study should be replicated with a
larger participant pool.
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